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Bologna Process  implementation/adaptation

Need of betterCompetences for our students and professionals

Educational Change

•Reflective
•Autonomous

•Evidence based
•Health needs (gap between demands and supply)

•European level of education and profession



When aiming for Physiotherapy Education at European Level,

recommendations of the Bologna Process, WCPT,

Benchmarking statements, and the ‘best practice’

results of network organizations likeENPHE are a necessary and

rich source for giving direction to educational change.



TEAM REACTIONS TO EDUCATIONAL CHANGES



Educational Change Implementation
Identification of Needs

•New learning strategies
•New structure
•New curriculum

Identification of Guides and
Good Practices
Demands of Bologna Process

Student Centred Learning
Competences Based Curriculum Organization

ECTS Organization
Competences Based on Health Demands

Get acquainted / Familiarization with different educational realities
•Visit and participation in educational activities in 3 Northen European Schools
•Participation in international foruns discussions and workshops
•Reading literature
•Workshops with international guests
•Teachers education - international guests
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Educational Change Implementation

•Student Centred Learning
•Competences Based Curriculum Organization
•ECTS Organization
•Competences Based on Health Demands

Teachers education regarding (3 years):
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Teachers coaching (2 years):

•Group meetings per topic
•Individual meetings
•Classes coaching

EXTERNAL ADVISOR / COACH

Evaluation – perception of process and results
(other evaluations were performed before for the accreditation system)



Educational Change Implementation

EXTERNAL ADVISOR / COACH

•Dutch

•Coming from a PBL system and CBL

•Used to different educational paradigms

•Used to different group dynamics

•Responsible for educational changes in his own institute

•Responsible for educational changes in other institutes and countries



Educational Changes Implemented

•Decrease of teaching hours – from 26 to 22 contact hours per week
•Decrease of theoretical hours – more pratical and real context
•Introduction of Tutorials
•More assignments - less written tests
•Decrease of some contents and introduction of new ones

Structure and Curriculum

Learning Strategies:

•Case-based learning (CBL)
•Action learning (AL)
•Portfolio (PF)
•Learning contract (LC)



Educational Changes Implemented

•Decrease of teaching hours – from 26 to 22 contact hours per week
•Decrease of theoretical hours – more pratical and real context
•Introduction of Tutorials
•More assignments - less written tests
•Decrease of some contents and introduction of new ones

Structure and Curriculum

Learning Strategies:

•Case-based learning (CBL)
•Action learning (AL)
•Portfolio (PF)
•Learning contract (LC)

Traditional learning methods
Characterized by theoretical lectures , practical
sessions and real context

mixed

5,4% of contact hours (2933)represents



CLINICAL EDUCATORS

Semi-structured interviews

•External advisor – perception of the process and results

•Direction board – impact on administrative and economical aspects

TEACHERS (full time) STUDENTS

Surveys – perception of the process and the results

Educational Changes Evaluation

para este ano letivo,

8 3716



•External advisor – perception of the process and results

•When started this project which plans/expectations did you have?

•Did you find any difficulties? Which ones?

•Which adjustments did you have to do?

•How do you describe the teachers performance?

•How do you describe the students performance?

•At the end are you happy with the final product

•Which points of improvement do you see?

•Which reality differences do you find?

•Direction board – expensive and increase of workload for administratives

Educational Changes Evaluation
Process

1-Writing new education (collaborative)

2-Cultural differences (coach vs

authoritative instruction)

3-Could not change the paradigm…needed 

to instruct more

4-Own interpretation in  the changing roles 

of teacher…big difference in teaching styles

5-Good Performance...worry about 

assessment

6-No, didn’t reach all the goals

7-Promote Teaching motivation…

8-Resistance not explicit



Education in New Strategies was Relevant

Presence of External Advisor

International External Advisor

•Teachers



Educational Changes Evaluation
Process & Results – about the strategies



Contribution for reflexive
and autonomous students

Teacher perfromance was
adequate

At the present have no 
difficulties and like it

Had difficulties to integrate
on this methodology

Relevant learning strategy

CBL
TEACHERS

Contribution for more 
reflection and autonomy

STUDENTS



Contribution for reflexive
and autonomous students

Teacher perfromance was
adequate

At the present have no 
difficulties and like it

Had difficulties to integrate
on this methodology

Relevant learning strategy

PORTFOLIO
TEACHERS

Development for PDCA 

STUDENTS



Educational Changes Evaluation
Results

•Teachers – changes on their teaching style; more aware of needs for students

autonomy and reflection – student centred learning; still exists some doubts, 

insecurity and resistence

•Direction Board – 10% more expensive

•External advisor – not done! Need of cultural adequacy

•Clinical Educators – use of Learning contract – more aware of need for reflection

and autonomy

•Students – like it!!! Except portfolio

In general, a BIT more student centred, more dynamic, but…

…Not finished!!!



REFLECTIONS TO ACTIONS

After this “evaluation”, some actions are urgent:

•Interview to teachers – to understand better their feedback and their understanding/position of

contemporary education

•Refreshment of education for teachers

•More integration of clinical educators and external teachers

•More transparency about the Learning Contract

•A BIG reflection about the portfolio: Keep it? Change it?



During the process a few aspects that contributed for resistence:

•Bologna – difficult to accept to old system teachers and clinical educators

•3 new teachers– reference of traditional teaching; no education and

experience as teachers

•Financial constraints

•New learning strategies tested in different cultural context – need of big

paradigm shift for teachers

•Cultural “competition”

THE PERFECT STORM




