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se aos padrdes cientificos e sociais, apontando para a dificuldade dos estudantes se verem como sujei-
tos ativos e transformadores da realidade.

Para concluir, apontamos que a multiplicidade e diversidade de olhares sobre o objeto da psicolo-
gia reafirmam sua complexidade e adverte para a necessidade do professor/pesquisador sair de sua
postura autoritéria, de quem tem a verdade, e abrir seu referencial tedrico para o dialogo com os outros
referenciais e principalmente voltar-se para seu objeto de estudo. E no objeto de estudo que se encon-
tra a potencialidade da descoberta do novo.
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~ This study presents empirical evidence that can contribute to highlight the relations between the
experience of aggression and victimization of adolescents in school settings and their social compe-
tence. Assuming that social competence is a multidimensional concept, the aim of this study is to clar-
ify what are the dimensions of social competence that are in deficit in adolescents that were aggressors,
victims or both in school. A cross sectional study was conducted with 572 adolescents attending 3
grades at 4 schools. Six types of instruments were administered in the class: a self-report about school
violence and social exclusion and several instruments to access different dimensions of social compe-
tence. Results show that aggressors, victims, victims/aggressors and non-involved can be differentiat-
ed by their sociometric status; by some psychosocial attributes perceived by peers; by their attitudes
favourable to violence; and by the type of interpersonal strategy chose to solve real and hypothetical
interpersonal conflicts, but could not be differentiated by the level of moral reasoning. We suggest that
both victims and aggressors have some sort of deficit in social competence but not necessarily in the
same dimensions, when compared with no-involved adolescents.

Key words: aggression; victimization; social competence, sociometric status, moral reasoning
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Fecha de admision: 19 marzo 2010 The type of relation between sacial competence and aggression, as well as the social function of

aggression, has been a source of debate and polemics in the last years (Pellegrini, 2008). The assump-
tion that aggressors have lack of social competence or some deficits in it, as suggested by some
authors (Crick & Dodge, 1994; 1999) is contested by several other authors (Sutton, Smith &
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Swettenham, 1999, 1999a, 2001), who defend that social competence of aggressors is not different

from that of non-involded in such problems, and in the case of relational aggression can even be morg

sophisticated (Merrell; Buchanan & Tran; 2006).

This study discusses and presents some empirical evidence that can contribute to highlight the rela
tions between the experience of aggression, victimization or both of adolescents in school settings ang

their social competence.

In the last decades, research has been drawing attention to the theme of bullying in school or of the
more general problem of aggression and victimization in school settings. We can define aggression ag
the behaviour that intentionally is aimed at harming or injuring another person or persons or behaviour
that inflicts physical or mental harm, property loss or damage on others and which may or may not con-
stitute the breaking of criminal laws (see Coie & Dodge, 1998, p.781; Loeber & Hay, 1997, p. 373). We
can define victimization as the target of aggressive behaviour.

Bullying is usually defined as a subtype of aggressive behaviour that is repeated in time and where
some one abuses his power over an indefensible victim (see Olweus, 1997; Smith, Morita, Junger-Tas,
Olweus, Catalano & Slee 1999).

In this study, our focus will be on aggression and victimization in school settings, because these
concepts are broader than the bullying concept and are closer to the behaviours checked by our instry-
ments. We will use the expression victimization to refer the experience of being aggressed against and
aggression as the expression that reflects the experience of inflicting aggression on others.

Several authors define and assess social competence in different ways and frequently the majority
of them considered it a multidimensional concept (e.g., Rose-Krasnor, 1997). In one sense, these dif-
ferent dimensions can be associated with self-perception and perceptions of significant others in eco-
logical environment, like peers; parents and teachers, for example (Junttilla & Vauras, 2008). In anoth-
er sense, it can also mean that being socially competent includes several skills, namely: to solve per-
sonal problems and interpersonal conflicts in a positive way with positive social outcomes for all (Rose-
Krasnor, 1997); to make and maintain friends; to enter into a group and be part of it; to be prosocial
(Crick & Dodge, 1994); to understand others; to persuade and be able to influence or manipulate oth-
ers (Merrell, Buchanan & Tran, 2006; Sutton, Smith & Swettenham, 1999, 1999a, 2001); to get social
status in a group, like popularity; to obtain leadership and social dominance in a group (Pellegrini, 2008;
Rodkin & Berger, 2008).

The research with children and early adolescents reveal that the conditions of being a victim or
being an aggressor seems to be associated with different patterns of sociometric status, as well as with
other psychosocial attributes perceived by peers (see Crick & Dodge, 1994; Hodges & Perry, 1999; Xie,
Swift, Cairns & Cairns, 2002).

Several empirical studies have found, repeatedly, that aggressors and victims are more rejected by
peers than children or adolescents non-involved in those problems (e.g., Crick & Dodge, 1994; Hodges,
Malone & Perry, 1997; Warden & Mackinnon, 2003). '

Crick & Dodge (1994) explain the aggressive behaviour as a form of deviation in social adjustment
that seems to be associated with some sociometric status; with some patterns of social behaviour and
with other problems in the way children and adolescents process social information.

Some empirical studies (e.g., Hodges & Perry, 1999; Pellegrini, Bartini & Brooks, 1999) also found
that victims, besides being rejected by peers, have few or no friends at all. Hodges et al. (1997, p. 1037)
suggest that: «Having friends may protect children in several ways. First, aggressive children may fear
retaliation or ostracism from victim’s friends. Second, children who interact with friends will be alone
less often and thus will be less available or less salient targets. Third, children with friends may profit
from friends’ advice on how to handle conflicts and threats of victimization».

With regard to aggressors, the empirical evidence (e.g., Cairns, Cairns, Neckerjman, Gest &
Gariépy, 1988; Xie et al., 2002) suggest that, in spite of being rejected by the large group of peers, they
generally have a more restricted group of friends, that support or approve of their aggressive activities.
In fact, many studies suggest that aggression seems to be mainly a group phenomenon, where children
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nd adolescents perform different roles and that aggressors tend to affiliate Yv‘ith similar peers '(e.gt,
ig & Pepler, 2000; Salmivalli, Lagerspetz, Bjorkqvi.st, Qsterman, & Krauklanen, 1996; Salmivalli,
|appalainen & Lagerspetz, 1998; Xie et al., 2002; Salmivalli & Helteenvur'l, 2007). ‘ »
s far as victims are concerned, research suggests that they: are rejected by peers; are insecure;
have high levels of anxiety and other psychosomatic symptoms; h.ave.IOW selfjesteem gnd, in general,
nave a negative social self-perception (Rigby; 1999). Recent Iong‘|tu.d1r.1al §tud|es (Salmivalli & .Isaacs,
2005) suggest that those aspects are not just a consequence of vtctlmlzatlpn, but also emphasise that
a negative self-perception predicts victimization, and thg negative perceptions by peers_ seem .to be a
consequence of victimization. So, revision of scientific literature seems to lead to.the conclusion that
victims have lack of social competence and, as a consequence, can prqbably benefit from programmes
and interventions that foster it, but, as regards aggressors, the empirical facts are not. conclusive and
authors do not seem to agree about the dimensions of social competence that are lacking or are rather
associated with that behaviour instead. . _

= n this study we try to clarify that issue assessing and comparing some dimensions commonly
associated with social competence. After identifying aggressors, victims, victims/aggre‘ssors and non-
involved through a self-report, we compare these four groups in different asgects of socra] competence,
namely: sociometric status; several psychosocial negative and positive attributes percel\{ed by peers;
moral reasoning assessed with Kohlberg’s methodology; an attitude scale favourable to violence qnd'a
qualitative instrument built to assess the type of strategy enacted to.solve an i'nterpersonal conﬂl.ct in
hypothetical and real situations. We hypothesised that there will be differences in the four groups in gll
these dimensions, but we want to clarify what are the specific dimensions of social competence that dif-
ferentiate victims, victims/aggressors and aggressors from non-involved and specially between them.
d with regard to aggressors, are they socially competent (Sutton, Smith & Swettenham, 1999, 2001)
or do they have deficits in social competence (Crick & Dodge, 1994,1999)7?

METHOD
Participants

572 adolescents: 286 males and 286 females, which attend 7th; 9th and 11t forms at Portuguese
schools. Mean age: 14 years and 7 months. SD: 1,8 years. Ages oscillate between 12 and 18 years old.

Measures

- A self-report about social exclusion and school violence (QEVE) adapted from Diaz-Aguado, Arias
& Seoane (2004) was used in this study. This self-report contains three scales with 15 items each one,
which, respectively, allowed assessing the conditions of being victim, aggressor or observer of school

violence. Each one of these scales includes 4 items that allowed assessing social exclusion or relation-
~ al aggression (e.g.: to ignore or being ignored by somebody; to exclude or being excluded from
groups); 2 items that assess verbal aggression (e.g.: to insult or being insulted); and 9 items assess-

ing physical aggression or victimization (e.g.: to hit or being victim of beating; to threaten or being
~ threatened). Subjects should signal one of four alternatives (1-never, 2 - sometimes, 3 - frequently or 4
- all the time) for each item. The 3 subscales reveal good reliability because Cronbach alpha were: 0,84
for the victim subscale; 0,80 for the aggressor subscale and 0,89 for the observer subscale (Martins,
2009).

-)A peer nomination questionnaire adapted from Diaz-Aguado et al. (1996) allowed to assess the
sociometric status of each subject, as well as several psychosocial characteristics, as they were per-
ceived by the peers in his class. This measure permitted to obtain scores relative to preferences in
schoolwork; preferences in leisure; rejections in schoolwork; rejections in leisure; corresponding to 4
items where each adolescent could nominate 3 colleagues from the same class. This measure allowed
also assesses positive attributes and negative attributes. There were 9 positive attributes listed: fo have
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lots of friends and all the ones listed on table 3. There were 14 negatives attributes listed: to have few

friends and all the ones listed on table 4. So there were 23 attributes and for all of them the question
was: Who is the boy or girl in your class that fits in the following description ...They could nominate
one or more classmates for each attribute or consider that there was nobody with a specific attribute,

- The questionnaire of social competence was a qualitative measure built to know how inter-
personal conflicts were solved in real and hypothetical situations. An hypothetical story about bullying
at school was written for this research. This story included an observer, a victim of money extortion,
and a group of aggressors. We presented several questions to know how the adolescent would solve
the hypothetical conflict (to help or not the victim and how) and about the way he/she has solved a real
situation of interpersonal conflict lived recently. The answers were coded in terms of type of the strate-
gies enacted, aggressive or not aggressive, to solve the hypothetical and real conflict situations. The
inter-judges agreement for coding the answers was 95% for hypothetical situations and 91% for real
situations (Martins, 2009).

- An attitude scale favourable to violence adapted from Diaz-Aguado et al. (2004) with 40
items assessing stereotyped sexist beliefs; domestic violence and justification of peer aggression.
Cronbach alpha was 0,88 revealing good reliability.

- The Heinz' dilemma life/law from Colby and Kohlberg manual (1997) was administered col-
lectively as a qualitative questionnaire. The inter-judges agreement for coding the answers was 85% for
total agreement and 96% for differences of a half stage (Martins, 2009).

Procedure

We conducted a cross-sectional study with the 3 levels mentioned. The subjects answered the
questionnaires in their habitual class in the school. Classes were chosen arbitrarily in the four schools
of the town and almost half of the adolescents from each school answered the questionnaires, spend-
ing around 2 hours filling in. A code was used to substitute the names and confidentiality about indi-
vidual results was granted.

The scores obtained in the peer nomination questionnaire were transformed into percentages to
allow comparisons between individuals from different classes.

The results of the self-report (QEVE) were split in four groups based on the sum of responses given
to the victim and aggressor subscales (see table 1). This procedure allowed to identify four types of
subjects that fit in one of four groups: victim; aggressor; victim/aggressor and non-involved. The
groups referred to as being a victim, an aggressor or a victim/aggressor included not only the subjects
that were either very often or just occasionally in one of those conditions (see Table 1 and graph 1).

Table 1: Criteria for splitting the sample in 4 groups

Group Sum-of responses Sum of responses in  Amplitude
in the aggressor the victim subscale of each
subscale subscales

Victim <or=18 > 18 15-60

Aggressor > 18 <or=18 15-60

Victim/aggressor >18 > 18 15-60

Non-involved <or=18 <or=18 15-60

RESULTS

After splitting the sample in 4 groups, we found that 10,7% subjects of the sample experienced the
condition of being a victim/aggressor; 12,9% lived the condition of being an aggressor; 19,8% lived the

International Journal of Developmental and Educational Psychology

308 INFAD Revista de Psicologia, N°3, 2010. ISSN: 0214-9877. pp:305-315

]
!
)
|

PSICOLOGIA POSITIVA: EDUCACION Y DISCAPACIDAD

conditions of being a victim; the majority (51,9%) were non-involved and the 5,4% left didn’t answer
properly the questionnaire and couldn’t be included in any group (see graph 1).

Graph 1: Percentages of adolescents found in the 4 groups

50

i B

Victims Vict/agressors Agressors Non-invol. Lost

After this procedure the four groups were compared in respect to the various dimensions described
above. To test the statistical significance between the 4 groups in those dimensipn; we used the One-
Way ANOVA and Levene test to test the variances homogeneity. Bold on tables indicates what are the
specific differences that are statistically significant. ] . )

Table 2 presents the means of the 4 groups in each sociometric status, together with the attributes
relative to have lots or few friends.

Table 2: Sociometric status and attributes related with friendship

i i Comparabili
Sociometric _ Victim/ Non- be twfen meal?;
status and Victim Aggressor Aggressor  involved o
friendship - a:/l; A:;\%b -

fi s for =
Profsrence 0,13 0,15 0,15 014 fs
Vv
Pljeferences for 0.12 012 0.15 0,13 V/AT)I;I(;A>
leisure ch
V>A=V/A>NI
Rejections for work 0,13 0,11 0,11 0,08 0,012
Rejections for 0.12 0,09 0,10 0,07 V>V‘/).?);13>NI
= A>NI;V/A>V
To have lots of
0,16 0,12 0,13
friends 0.08 0,001
V>V/ASNI>A
To have few friends 0,07 0,01 0,04 0,03 0,005

As we can see in Table 2 victims were more rejected by peers for schoolwork and for leisure than
non-involved adolescents; they were less preferred for schoolwork and were perceived as having fewer
friends compared to non-involved adolescents, in a way that is statistically significa.nt Aggressors were
more rejected than non-involved for schoolwork and for leisure but, as was predlct.ed, they were not
perceived as having fewer friends than non-involved adolescents; they were perceive.d as haqug as
many friends as the non-involved and they were not less preferred thap non-involved, in a statistically
significant way. Victims/aggressors were also more rejected than non-l.n.volved.‘

Table 3 presents the means of the 4 groups in each one of the positive attributes.
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Table 3: Positive attributes in the 4 groups.

Positive e Victim/ Non- Compaahility
. Victim  Aggressor " between means

attributes Aggressor  involved and sig

Get on well with NI>V=A=V/A
teachers 0,11 0,11 0,11 0,13 0,682

To be agreeable NI>A>V=V/A
with companions 0.16 0,19 0.16 021 0,21

To understand NI>A>V>VA
others 0,10 0,12 0,09 0,14 0,039

To be able to solve NI=A>V/ASV
conflicts 0,10 0,14 0,11 0,14 0,038

To be able to help 0,14 NI>A>V>V/A
others 0,15 0,17 0,20 0,027

To be ab!e to 0,08 0,12 0,08 013 NI>A>V=V/A
communicate 0,006

To be happy with 0.13 0.17 0,14 0.17 NI=A>V/ASV
other’s successes > ’ ’ 0,125

To be mature 0,06 0,06 0.06 0,07 Nbﬁ;’éhv
Positive attributes 0,108 0,137 o114 0,148 NI>a>ViA>v

Table 3 indicates that, in a general way, victims are perceived with less positive attributes than non-
involved and even than aggressors; especially they are perceived, in a significant statistically way, as
less: agreeable with companions; able to understand others; able to help others; able to communicate
and mature.

Data on table 3 indicate that, in a general way, aggressors are perceived with almost the same pos-
itive attributes as non-involved adolescents. They were just perceived as being less: able to understand
others. They are perceived as able as non-involved fo solve conflicts and to help others.

Table 4 presents the means of the 4 groups in each one of the negative attributes.

Data on table 4 indicate that, in a general way, victims are perceived with more negative attributes
than are non-involved and aggressors too and they are near to victim/aggressors in some of the attrib-
utes; especially they are perceived, in a statistically significant way, as having more difficulties in rela-
tions with teachers; being more disagreeable with companions; having more problems to understand
athers; being less able to understand the weakness of others; having more envy; more insecure even
though pretending the opposite; feeling more failure; superiority; boring; immaturity and wanting more

attracting attentions, compared to non-involved adolescents. Data on table 4 also indicate that, in a gen-
eral way, aggressors are perceived with more negative attributes than non-involved adolescents; espe-
cially they are perceived, in a significant statistically way, as having more difficulties in relations with
teachers; more difficulties in understanding others; being more aggressive, having more difficulties in
understanding the weakness of others; feeling more superiority; wanting more attracting attentions; and
being more boring, than non-involved adolescents. They

were perceived, in general, with less and dif-
ferent negative attributes when compared to victims.
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Table 4: Negative attributes and attitudes in the 4 groups.

m N Comparability
i Victi on-
Negative T ressor . between means
attributes Victim  Agg Aggressor involved and Sig,
V/A>V=A>NI
Doesn’t get on well 0.04 0,04 0,05 0,03 0.484
with teachers ’ VSASV/ASNI
To be disagrgeable 0,06 0,05 0,05 0,04 0.16
with companions . VoVIASASNT
Doesn’t understand 0,05 0,04 0,05 0,04 046
others ASVIASVSNI
To be aggressive 0,03 0,07 0,06 0,02 0,000
Doesn’t understand V/A>V>A=NI
the other’s 0,05 0,04 0,06 0,04 0,011
weakness VSV/ACNDA
To have difﬁcu_lties 0,07 0,03 0,05 0,05 039
in communicating oo VSVIASASN
To have envy 0,06 0,03 0.03 0,028
To hide insecurity, V>V/A>A=NI
pretending the 0,05 0,03 0,04 0,03 0,000
opposite V>ASV/A=NI
0,03
To feel a failure 0,05 0,01 0,03 0,000
0,06 A=V/A>V=NI
To feel superior 0,03 0,06 0.03 0,005 :
V/A>V=A>N
To want alwgys to 0,05 005 0,06 0,04 0367
attract attention 3 ; VIASVSASNI
To be boring 0,05 0,04 0,0: 0,30
0,04 0.05 V>NI>A=VA
To be immature 0,06 0,04 , 0274
0,51 V=V/A>A>NI
Negative attributes 0,51 041 0,40 0273
Attitudes V/A>A>V>NI
favourable to 114 120 127 110 0,002

violence

i icti ived with more negative attributes
ictims and victim/aggressors were the groups that were perceive _ os
and thhcetzly didn’t differ much between them. With regard to attitudes favourablg to violence, VIC_
tim/aggressors and aggressors were all together the groups more favqur_able to violence vlv1hen come
pared to non-involved and victims (but didn't differ between them). Victims/aggressors share som
ive characteristics with victims and others with aggressors. N _
negathli\ge 5 presents the means of the 4 groups concerning the sociocognitive .varlablesA Dat'fl on table
5 reveals that non-involved seemed to have a higher Ievellof moral reasoning but the dlfferenceg
between the four groups were not statistically significant. Victlms/ag%refsors htogeth(reT: ;gféldasvgi{ﬁssg;
i i i d real conflicts, when co -
hoose more violent strategies to solve hypothetlcal'ar) on
icnvolved and victims in a statistically significant way. Victims and vmpn}/aggressors assumed that ;h?sl
lived a similar situation to the victim’s in the hypothetical §t0ry and v1ct1rr]s/aggressors and atgtghrets On-
assumed they lived a similar situation to the aggressor’s in the hypothetical story, an aspect that co
tributes to reveal the concurrent validity of this data.

i i hology
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Table 5: Socio-cognitive and behavioural variables in the 4 groups.

Socio-cognitive .
©. L Vietim/ Non-
and behavioural ~ Victim  Aggressor .
. Aggressor involved
variables

Comparability
between means
statistical sig.

Level of moral

NI>V>V/ASA

reasoning (Kohlberg) 213-312 21332 2/13-3/2 32 0.134
Violent strategies in
the resolution of a 1,65 2,26 2,40 1,66 A
hypothetical conflict N ’
Violent strategies in
the resolution of real 1,75 227 2,67 1,66 YiAzA>Y2NE

. 0,004
conflicts
To live a situation
51_m1llar_to that of the 1,36 116 1,35 IRE V>V/ASA>N/E
victimin a 0,000
hypothetical story
To live a situation
similar to the Fhat of 116 137 1,45 1,19 V/A>ASN/I>V
the aggressor in a

0,000
hypothetical story :

DISCUSSION

Globally, we can state that victims; victim/aggressors and aggressors were more rejected by peers
than the non-involved adolescents, but we can also state that victims and victim/aggressors were even
more rejected than aggressors and were perceived with more negative attributes and fewer friends than
aggressors, in a statistically significant way.

The psychosocial characteristics associated to victims, in this study, were similar to those obtained
by other studies which found that victims were more rejected by peers and also had fewer friends than
non-involved adolescents (e.g., Hodges & Perry, 1999). In our study we also found that peers perceived
victims as having a lot of negative psychological characteristics and that they are perceived with many
more negative psychosocial characteristics than aggressors.

With respect to aggressors, our data were also congruent with other empirical studies, in which
aggressors, in spite of rejected by the large group of peers, were not without friends (e.g., Cairns et al.,
1988; Xie et al, 2002). Aggressors seem to have a restricted group of friends that support, or at least
approve of their aggressive activities. This configuration of data suggests that aggression is a group
phenomenon (e.g., Craig & Pepler, 2000; Salmivalli et al, 1996; 1998).

The results of our study also indicate that victims are perceived with some psychosacial negative
characteristics that are different from those perceived in aggressors and with some other psychosocial
characteristics that are similar to those perceived in the aggressors.

Victims and aggressors were viewed by their peers, as persons who aren't able to understand oth-
ers and that don’t relate well with teachers. Victims were also perceived with a lot of other negative
attributes, namely they were perceived as persons with difficulties in communication; wanting to attract
more attention; more disagreeable with companions; more immature; that feel envy and failure; and that
have few or no friends. Aggressors, but not victims, were perceived with as many friends as non-
involved adolescents and as persons that feel superior; don’t understand the weakness of others; being
also aggressive and boring. This pattern of psychosocial attributes is congruent with other empirical
evidence that seems to indicate aggressors as persons who feel lack of or less empathy and guilt when
compared to non-aggressors (Gibbs, 1991). The associations between sociometric status and the dif-
ferent patterns of psychosocial attributes, found in this study, were also congruent to what is predicted
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rick & Dodge (1994) to explain aggressive behaviour as a problem in social adjust-
:ilemé S:J(r)i(:;ﬂsoifncour study ig th(e fact that th(;se. pte.ittgms also appear when we access and compare
ionally involved in aggression and victimization. _
groug:n(;?g:;lr?; ihsc/e cross-sectioggl nature of the s}udy we can't gstgphsh_ the causal sznse of tht?gﬁ
data. Do those negative attributes lead to victimizathn? Or' does'vmtlmlzatlon promoltet etpercep o
of negative attributes in victims instead? Some s_tu_dle_;s, ywth children and e:arly_ aqo Iedsr;er; S, suggra_
that some characteristics seem to predispose to V|ct|mlzat|pn and alsp.that being |nt|m_| a ef bca_m ag% =
vate those characteristics, in a vicious circle that can expla[q the s'tablllty of the condmc;_? (()j enz\&g a
tim. This pattern makes it difficult to get out of that condition without any help (see Hodges Ty,
X ivalli aacs; 2005). . o '
199%053;1:12‘?;)",' \fi‘ciisms are mair)ﬂy perceived with negative psychosomal.c'haracterlsnc.s put tFEt is ngf
exactly the case for aggressors. In fact, they are perceived with some posmve charactenstlcs:[ i ihszgta
riority and having as many friends as other adolescents. These proflles_ are alsq corg)grlljwen wi | dara
obtained by other studies, using different instruments (Eslea, Menesini, Morita, Igobre,in for-
Merchan, Pereira & Smith, 2003). Victim/aggressors share aspects of both groups and could be g
i son. .
y n?/w;/) ra:za:/ti(:te};s perceived in such a negative way’._) We think that these; data can be e>$plgmedI by ﬂ:ﬁ
Lerner theory about the belief in a just world. Lerner (cited by Vala & Correla,.200.3) s_tates‘ f;heop e V\;aof
10 and have to believe they live in a just world so that‘ th_ey can go abogt their dal.ly lives wi Ia se?fN o
trust, hope and confidence in their future». So the belief in a just worlq is «the belief that 2poeltt)p $ rge et
they deserve or, conversely, deserve what they get> (see Lerner & S_lmmons, 196_6, p. ). Isder o
seems to be associated to psychological well being aqd hel_ps us to ll\‘/e,Abecause it gives soqne gr o
our social word, but it can also lead us to attribute guilt to 1_nnocent victims and, Fhat way, also to m ©
difficult the necessary help to the victims (see Vala &.Cor_rella, 2003). So d_evaluatmg the wfélms or pie:]
ceiving them with negative attributes is a form of ma_lntammg cohgrence in our somgl world; assuming
that they are in that position because they deserve it in some way in a supposedly fair Méof ! < o
Why are the aggressors perceived in a global positive way by a large numbgr of a obes‘cgn s’bene-
aren’t aggressive? Aggressive behaviour seems to be associated wnh the capac.lty for|o ta|.n|ng‘ }
fits or with the domination of others, which seems to cause some kmd_ of admiration! Curt;?us in 01;_
study are the results obtained in regard to aggressors: they are perceived by peers asha ’e as ngss
involved to solve conflicts; to help others; to commumcate; and.to pe happy wnth the other’s g*ucc_be
but when they are asked to choose how to help a victim of bullying in a hypothetlcal ;toryfor escnI
how they would solve an interpersonal conflict, they t.end to chopse aggressive st'rqtegles (for efx?mpdeé
an adolescent, when asked how he would help a victim of bullying, proposed to joina grm:]p ‘o fnends.
and physically attack the bullies in the story). So aggressors are able tp_solve conﬂlcts'and elp nfen n(i
however, the question is, how they do it?! Our results permit to concmatfe apparent divergences Otl;]
by several authors, namely those that suggest that aggressors are socially t?ompetgnt bgcaqsezo[)%y.
know how to manipulate and impose themselves to .others (Andreou, _2900, Smorti &Clucmf, - ;
Pellegrini, 2008) and those that suggest they have social competence deficits due to the %/]pe 0 ls ﬂilcz I
gies used in tense social situations (Crick & Dodge, 1994,1999; Rose-Krasnor, 1997_). e ecolog @
social environment seems to have an important role in the enact.mer)t and contllnu.lty ofdaggzrgggl
behaviour, as other studies about aggression seem to rgvgal (Salmnvalh et al. 1998; Zimbar 0, )._
So these and other data about aggression and victimization suggest the need for prevention pro
grammes in schools. The target of these programmes §hould be the groups orlthe total community,
since all the studies seem to indicate that aggression is a group phenomepon. Tho.se_pr.ogtr.amme(sj
should also cope with the representations of all adolescents aboqt aggression and v10t|mlza ion an |
promote not just social competence but also specific non-aggressive strategles_t_o solve 1Bt_erpf\rsor:;
conflicts and change the ecological social environment of schools and communities (see Diaz-Agua
et al., 1996; 2004; Fox & Boulton, 2003).
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